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USE OF AUTHENTIC VIDEO MATERIALS IN TEACHING LISTENING

The current article is focused on the analysis of the impact that authentic videos have on the development
of listening skills in a foreign language teaching process and on the ways to increase the effectiveness of
authenticvideo lessons in terms of listening skills development. The implementation of authentic videos into the
process of listening comprehension development has demonstrated good results in increasing the motivation of
student officers, involving them into real communication process, demonstrating them the natural way of
speaking, providing them with authentic cultural information and facilitating cultural adaptation. The
involvement of students into a real communicative situation leads to freer adaptation of student officers to the

foreign language environment while carrying out tasks in combined exercises or peacekeeping missions.
Keywords: authentic video materials; listening comprehension; material selection, design of activities.

Introduction

Problem formulation. Language teaching process
always engages the development of four skills —
listening, speaking, reading and writing which are
usually assessed during final exam. The analysis of
the STANAG 6001 test results of the student officers
of intensive foreign language course over the last 5
years has shown that the most difficult and
problematic skill is listening. It does not surprise since
the traditional approach that dominated at language
teaching process through years, was focused on
reading and writing and nowadays the process of
preparing specialists who organize teaching process in
accordance with the standards of communicative
approach is still weak. Nowadays the use of authentic
material in the process of skills development is getting
more and more popular. The article deals with the use
of authentic videos as a way to improve the listening
skills of students by means of involving theminto the
real communicative situations.

Technology has played an increasingly important
role in the methods of instruction. One technology is
video, which offers instructors a wide variety of
resource material to be employed in the classrooms to
improve students’ listening comprehension and has
become more and more popular in language teaching.
Video materials can be used as an alternative
instructional tool for teaching listening since they are
a rich source of conversation and dialogue by English
speakers. That is why the main task of the authors is
to study the ways to increase the effectiveness of
authentic video lessons to improve the process of
listening skills development.

Analysis of recent research and publications.
Many studies are devoted to the role of videos with
native speakers in order to approach learners to natural
environment of language acquisition. Listening is a
natural process in acquiring a new language. In
accordance with this conception, Krashen affirms that
listening is considered today as a complexactivity and
a key factor in the language acquisition process [5].
For that reason, this study is focused on the
development of the learners’ listening skill throughout
the implementation of authentic materials as videos.

One more point to consider is that listening can
enhance speaking skill. Spoken language provides a
means of interaction for the leaner. Furthermore, a
learner’s failure to understand the language they hear
is an incentive, not a barrier, to interaction and
learning. Therefore, in order to become a good
speaker it is necessary to develop listening skill from
the first days of studying. Patricia Dunkel supports the
idea of dependence of developing proficiency in
speaking on achieving proficiency in listening
comprehension [1]. Based on the previous idea, it is
worthwhile to say that listening can reinforce learners’
fluency and oral production; also, their pronunciation
can improve and become more accurate to the English
native speakers.

In addition, Higuchi also asserts that videos
facilitate to develop performance skills in the target
language, such as body language and facial
expressions [4]. That is to say, with the
implementation of authentic videos in an English
class, the students will be exposed not only to
listening itself, but also to some other factors of the
language, such as paralinguistic features, body
language, and facial expressions used by native
speakers of English, that might increase and facilitate
learners’ comprehension of this language in a real
context with natural use of English.

Some researchers such as Guariento & Morley
who claim that authentic materials can be used with
intermediate and advanced students only study the
problem of choice of the level of students who are
ready for authentic materials [3]. These researchers
believe that the use of authentic materials at lower
levels causes students to feel frustrated and de-
motivated On the contrary, there are some others who
claim that it is significant to use authentic materials in
lower levels, because it leads students to be exposed to
the foreign language from early stages. McNeil, Miller
argue that the use of authentic materials should be
employed in the first stages of the learning process
(basic levels), with the aim of giving the students the
opportunity of developing useful strategies for more
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complex tasks later on[6]. These researchers argue
that other factors are important in teaching listening;
one of these factors is motivation, which plays a key
point that might help this process to be successful [7].

Purpose of study. Videos are not only used for
entertainment, but they also can provide a great
approach for language teaching and learning. The
main questions that language teachers have to be
ready to answer are how videos can be used in
language classrooms, and how videos can help
students improve their listening skills. Videos can
motivate students to engage in language learning. The
role of teacher is to show how this powerful tool can
be used in listening skills development. The purposes
of the study were to analyze the ways of development
of the listening skills of student officers through using
videos and to evaluate students’ attitude towards using
video materials in the process of listening
development.

The main material research

Listening is one of the four skills in English that
language learners consider difficult to develop. The
interview with students of intensive course has shown
that the most challenging situations for students are
linked with interaction with a native speaker. This fact
takes place not because of difficulties that they face
while expressing ideas. The challenging character of
real communication is explained by the lack of skills
to understand the target language.

A number of authors have given different
definitions of authentic materials, which, however,
have one feature in common: these are materials not
designed for the purpose of learning a foreign
language. The standard definition of authentic as
“produced by native speakers for native speakers”
may be supplemented by Peacock’s view, which states
that these are materials that have been produced to
fulfil some social purpose in the Ilanguage
community[8]. Even if they are not used with the
same purpose in the language classroom they
contribute to the students’ exposure to the real
language and the way it is used in the target
community. Moreover, they create the sense of
naturalness in terms of meaningful communication as
opposed to the artificial contexts in which students
often find themselves when doing drills, exercises and
other textbook-based tasks. Therefore, authentic

material gives teachers a possibility to develop
listening skills via real, spontaneous communicative
situations. Authentic videos will additionally provide
students with visual support. The first challenge that
teachers face while developing authentic video lesson
is the process of material selection. According to
Gebhard, authentic materials can be classified into
three categories []2.

LAuthentic Listening-Viewing Materials: TV
commercials, quiz shows, cartoons, news clips,
comedy shows, movies, soap operas, professionally
audio-taped short stories and novels, radio ads, songs,
documentaries, and sales pitches.

2.Authentic Visual Materials: slides, photographs,
paintings, children’ artwork, stick-figure drawings,
wordless street signs, silhouettes, pictures from
magazine, ink blots, postcard pictures, wordless
picture books, stamps, and X-rays.

3.Authentic Printed Materials: newspaper articles,
movie advertisements, astrology columns, sports
reports, obituary columns, advice columns, lyrics to
songs, restaurant menus, street signs, cereal boxes,
candy wrappers, tourist information brochures,
university catalogs, telephone books, maps, TV
guides, comic books, greeting cards, grocery coupons,
pins with messages, and bus schedules.

Here, we mainly focus on the authentic listening-
viewing materials, which are used in the classroom as
a source of natural and spontaneous spoken language.
These are interviews, lectures, dialogues, discussions,
and conversations.

Using authentic videos can have advantages as
well as disadvantages.

1. The main benefit of the use of authentic
videos in foreign language classrooms is its positive
effect on learners’ motivation through making them
feel a part of real communication. However, there are
certain points that can be defined as motivating while
teaching listening through authentic videos.

- Language level of the group and video
selection. The level of students affects the selection of
material. If videos are too simple or too difficult to
understand, they play demotivating role. Good choice
of videos can be an effective tool for language
teaching process since they allow the learners to learn
lots of expressions or collocations as well as
grammatical forms for them to interact with other
people in different life contexts.

- Tasks that students get. It is natural that
students do not understand everything in the video.
Therefore, it is important to set the tasks that have
more general character for beginners and more
detailed character for higher-level students.

- Real life connection. Videos that are
connected with professional activities, interests,
hobbies interest students the most. Nowadays, officers
are keen on watching special training courses on how
to behave in critical combat situations, first aid
procedures, mine awareness etc.

2. This kind of real conversation demonstrates
the students the natural way of speaking with the
pacing, the turn taking and the hesitations. As a
contrasting point to the previously said, it is important
to mention that non-authentic materials avoid these
above speech components because these conversations
are prepared for teaching. Besides, using authentic
materials such as videos provide opportunities to
practice the everyday situations in a “real” context.

3. Regular use of authentic videos blocks the
process of development of speaking barrier. Authentic
materials provide authentic cultural information and
help  facilitate cultural adaptation, language
comprehension, and language use, which is vital for
student officers who start carrying out their missions

142 ISSN'2311-7249 (Print)/ 1SS\ 2410-7336 (Onifir)

CyMaci. inghopmautiti mexroAozii y cgepi beanexy maoboponu Ne 3(24)2015




Interactive Models of Scientific Educational Environment Developmentinthe Sphere of Security and Defence

in multinational headquarters, and have to dive into
foreign language environment.

The use of authentic videos can also have a variety
of disadvantages.

1. Teachers avoid using authentic videos with
beginner language learners as they can make students
feel frustrated. However, the difficulties of using
authentic videos do not concern on the level of the
group, but on the tasks the teacher uses in the
classroom. The use of video does not require a
complete understanding of the text. For beginners that
is general orientation in the situation, possibility to
check their possibility to find some important
information and not to be lost in the variety of
vocabulary and grammar structures.

2. Authentic video lessons are very time
consuming and require the teacher a detailed special
preparation for the lesson. The problem here is that
authentic videos have a lot of cultural content, which
can require the teacher to look for relevant
information useful for the students before introducing
this kind of material.

The preparation for the authentic video lesson
should be organized in the following way:

- Firstly, having selected the piece of video
material, teachers needs to make a full transcript of it
in order to exploit the vocabulary to the fullest later in
the lesson. This may also come useful if they decide to
give it to the students either as a helping tool during
the lesson or as a further reading after it. Having the
transcript in front of them, teachers can now start to
choose which language points they want their students
to practice and what types of activities to focus on.

They can decide to introduce or consolidate
terminology, functional exponents, metaphorical
language, pronunciation of particular recurrent

spellings, grammar, spot cultural peculiarities etc.
Accordingly, each task should be designed with a
clear objective.

- The next step is to develop before watching tasks
that prepare students for the situation, give them
possibility to learn new vocabulary and grammar
structures, necessary  for  completing  the
communicative tasks. In this stage, the teacher must
supply enough activities to a) familiarize learners with
the topic, b) input/elicit some of the vocabulary to
ensure that learners comprehend and do the following
tasks successfully and c) give some background to
what they are going to watch, including historical,
economic, personal, and cultural or any other
information. These three things are especially
important with pre-experienced learners or people
who have little or no knowledge related to the video
content.

- To work out while watching tasks which are
aimed to develop listening skills and comprehension.

The main task-based stage should suit the needs of
each learner or group of learners. This could include
the whole range of activities employed in the
classroom, as long as they are based on the watching
material:

- Vocabulary-focused activities. These
exercises could focus on the different content areas of
authentic videos, depending on the material used.
Students are tasked to complete the gaps, to match the
words and definitions, to match the words and
pictures, to match the words that go together, to
choose the correct word. Each task can focus on
different aspects of vocabulary, the terms pre-taught in
the lead-in stage, other terms that students have
previously learned and can now revise adjectives,
prepositions and prepositional phrases etc.

- Grammar focused activities. Students are
tasked to write words in a certain grammar form, to
complete the scripts, to transform sentences, to write
questions, to choose the correct option.

- Activities on the general comprehension of
the video which can be classified as:

Listening for the Main Idea .The purpose of this
type of listening is to train students to grasp the main
points or general information presented in the video.
Students often get stuck on a detail, a word or phrase
they do not understand and fail to see the bigger
picture. Therefore, this is a great exercise for this
type of student.

Listening for Detail. Here, the purpose is to train
students to grasp specific information, details that are
relevant, important or necessary. The goal is to help
students obtain the detailed information they may
need like hours, dates, names, etc.

Listening for a Sequence. Quite often, students
receive instructions in English, information they will
need to act on or orders they will need to follow. It is
vital that they get the order right, that they understand
the sequence correctly and what each step entails.

Listening for Attitude and Opinions. Sometimes
students have to listen for what someone is really
saying, not what they are literally saying, but what
they actually mean. Attitudes, opinions and feelings
can all be conveyed in varying degrees from strong
disagreement to mild criticism. Advanced students
should be able to discern different attitudes and
positions, as well as identify how the speaker feels.

Listening for Functional Language. Very often,
teachers teach functional language in the classroom,
expressions students can use to accept/decline
invitations, give suggestions, give advice, etc. The
purpose is to show students how these expressions
are used in a real conversation.

Conclusion

Authentic video materials are increasingly very
popular because they successfully provoke learner
interest. This is largely due to the fact that they
influence learners through various cues — visual,
audio, kinesthetic — thus providing a more complete
perception of the target language. In addition, in the
mind of the learner the concept of enjoyment is
essential and watching activities relate directly to it.
Learners become more willing to participate actively
in the learning process since they see the practical
implications of what they are doing and, to some
extent, perceive it as an entertaining activity. Using
authentic video materials, however, should not be for
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the sake of watching alone. In order to increase the
effectiveness of the lesson, the use of such materials
should be based on a careful selection of video
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BUKOPUCTAHHA AYTEHTUYHUX BIAEOMATEPIANIB B NPOLECI PO3BUTKY HABUYOK
AY[OIIOBAHHA

Onena Bonooumupiena Kpaiioea
Temana Ieaniena Iubaniok

Hauionanvnuii ynieepcumem oooponu Ykpainu imeni leana Yepnaxoecvxozo, Kuie, Yxpaina

B oawmiii cmammi Oocnidoicyemvca 6naU6 aYMeHmuuHuUX eioeomamepianié Ha PpOo36UMOK HABUYOK
ayoitoganms 8 npoyeci HABUAHHA THO3EMHOI MOGU mMaA WIAXU NOKPAUWeHHs e@eKmugHoCmi 3aHAMb, Wo
6a3yIombCs HA BUKOPUCTNAHHI AYMEHMUYHUX 8i0eomamepianis. Bukopucmanns aymenmuunux éioeomamepianis
6 npoyeci po36UmKy HABUYOK ayOil08AHHA NO3UMUGHO GNIUBAE HA NIOBUWEHHI MOMUBAYI] CYXAaUis, WIAXOM
3any4eHHs ix 00 peanbHO20 KOMYHIKAMUBHO2O NPOYeCy, OeMOHCMPYIOUU iM NPUPOOHE MOBLEHHA | NOJIE2UYIOUU
npoyec Kynvmyproi aoanmayii. 3anyuenHs ciyxauie 00 peanbHUX KOMYHIKAMUSHUX CUMyayitl npu3eooums 0o
no00IaHHL MOBHO20 6ap’e€py i WBUOKO20 NPUCMOCYBAHHA 00 [HULOMOBHOZO Cepedosuyd nid 4ac 6UKOHAHHS
C60IX 3a0ay 68 MIJNCHAPOOHUX HAGYAHHSX, KOHpepeHYIAX, CeMIHAPax 4u MUpomeopyux Micisx.

Kniouosi cnosa: aymemmuuni gideomamepianu; Hasuuyku ayoiiogauus; 6i00ip mamepiany, po3pooka

HABUATILHUX 3A680AHb.

MCNONb30OBAHUE AYTEHTU4YHbLIX BWOEOMATEPWAINOB B MNPOLIECCE PA3BUTUA
HABbIKOB AYOAWPOBAHWUA

Enena Bnaoumupoena Kpaesasn
Tamovsana Heanoena Ilvioaniok

Hayuonanvnwuii ynueepcumem 060ponsvt Ykpaunol umenu Heana Yepuaxoeckozo, Kuee, Ykpauna

B oannout cmamve ucciredyemcs npooniema GUSHUS AYMEHMUYHbLIX 6UOCOMAMEPUAN08 HA PA38UmMuUe
HABBIKOG AYOUPOBAHUSL 68 NPOYecce U3YUeHUsT UHOCMPAHHO2O SI3bIKA U PACCMAMPUBAIOMCSL NYMU VAVUULCHUS
ahghexmusnocmu  3anamuil, 6 OCHOBE KOMOPLIX LENHCUNM UCHOJIb30EAHUE AYMEHMUYHBIX SUOEO MAMEPUAILOS.
Hcnonvzosanue aymenmuunblx 6U0eoMAmMepudanios 6 npoyecce pa3eumus HAGbIKOE AyOUpOGaHUs YLyuuidaem
NO3UMUGHYIO MOMUBAYUIO CLYUWAMENeM NYymeM ux 3a0etCme08anus 6 PeaibHblll KOMMYHUKAMUBHDLIL NPoyecc,
OeMOHCMPUPYsL UM NpupooHoe obwenue u obie2yas npoyecc KyabmypHou aoanmayuu. Bulnonnss 3adanus u
ompabamuleas eudeomamepuan, Ciyuwamenu HOAYYAIOM 3HAHUS, HE0OX00uMble OJisi NPeoOONeHUs. A3bIKOBO2O
bapvepa u Ovlcmpol adanmayuu 8 YCA08UIX UHOSZLIYHOU Cpedbl NPU GblNOJHEHUU 3A0a4 80 8PEeMsL C80e20
yuacmust 8 MedicOYHAP O OHbIX YUeHUsl, KOHQep eHyusix, CEMUHAPAX U MUPOMEOPUECKUX MUCCUSIX.

Knwouesvie cnosa: aymenmuunvie SUOCOMAMEPUAIbL; HABLIKU AYOUPOBAHUS;, OMOODP MAMepuald;

paspabomka yueoHvIX 3a0aHU .
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